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Abstract—Using the descriptive-correlational research
design, this study aimed to determine and analyze the
correlation of the levels of oral communication apprehensions
(CA) in English and academic performance of the teacher
education students of Mariano Marcos State University, Laoag
City, Philippines. The study used James McCroskey’s Personal
Report of Communication Apprehension (PRCA-24) to gather
the needed data for the levels of CA. The general weighted
average (GWA) of the respondents in subjects using English as
medium of instruction were taken as data for their academic
performance. Frequency counts, percentage, means, one-way
analysis of variance (ANOVA), and t-test of difference between
means of two independent samples were used to treat the data
sets gathered. Findings show that the teacher education
students have average levels of oral communication
apprehensions in English in the different communication
situations and that their academic performance has a mean
described as Very Good. Additionally, the test of differences
between the students’ academic performance and their levels of
oral CA indicate that for small group and public speaking
situations, the grade averages have no significant differences,
whether the students have low, average or high CA level in such
situation. However, for classes, dyads and overall oral CA, the
results indicate that those with low CA on those mentioned
communication situations have significantly higher grade
averages than their counterparts with average and high oral CA
levels.

Index Terms—Academic performance, English language,
oral communication apprehensions, teacher education students.

I. INTRODUCTION

Education has been regarded as the groundwork for
progress and development in an increasingly diverse,
complex, and globalized society.

Traditionally, the goal of schooling is to help students be
prepared for full participation in society. However, the
impact of globalization paves way for educational reforms
that continually change and challenge the classrooms to be
responsive to 21* century education.

With this, as the classrooms become globalized, critical
elements of 21 century education have to be integrated to the
teaching-learning process in order to adequately prepare
learners for their expected roles in society. Two of these
elements include the use of the English language and
effective communication. Both aim for global participation
and competitiveness.
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First, English language has been continuously promoted as
a world-leading medium for communication that links parts
of the world. The use of English language along various
fields like that of business, travel, academics, and
international politics has changed the ways in which people
participate in society [1], [2]. Likewise, English is considered
as the international lingua franca and using it for
communication affords one with a necessary skill used in the
context of an international community [3].

Accordingly, the importance of English has been
emphasized in educational reforms and initiatives so as to
suitably prepare students to be globally competitive. For
example, the Framework for 21st Century Learning [4], lists
English as one of the core subjects in the 21% century. In the
Philippine setting, English is one of the two official
languages of the Philippines for communication and
instruction [5]. Likewise, English is the medium of
instruction in the Philippine educational system for core
subjects like Science, Mathematics, and English [6].

Second, effective oral communication becomes essential
to extend the knowledge of the English language from its
written form to share ideas and insights to address the
emerging concerns and challenges of today’s globalized
setting. Effective communication, along with collaboration,
has been listed in the Framework for 21st Century Skills as
one of the learning and innovation skills. Similarly, in the
recent reform of the Philippine basic education system, the K
to 12 Curriculum underscores that one of the new learning
goals is the development of effective communication skills
among Filipino students [7].

Ultimately, the success of all the educational reforms and
globalization initiatives boils down to the basic unit of the
educational system-the classroom. These classrooms are
manned by teachers, who serve as facilitators of the
teaching-learning process. Hence, preparing and training
teacher education students is of crucial importance,
especially along competency and skill areas related to 21%
century education literacies like that of using the English
language and effective oral communication. This places the
vital role to the Teacher Education Institutions (TEIS) in their
preparation and training of the teacher education students,
especially along content, pedagogical skills, and 21* century
skills.

Apparently, the preparation and training of teacher
education students in the college classrooms is very crucial.
Interestingly, numerous observations are shared by college
professors that teacher education students have difficulties
and apprehensions in expressing themselves using the
English language during classes and even during encounters
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outside the classrooms. Majority are apprehensive to
communicate their ideas during recitations, while some have
anxieties in communicating during group, one-on-one and
public speaking sessions.

Such is also a foregoing problem among teacher education
students of the Mariano Marcos State University College of
Teacher Education (MMSU-CTE), a Center of Excellence in
Teacher Education in the Philippines. The teacher education
students exhibit oral communication apprehensions in using
English, especially when they engage themselves in reciting,
group sharing, speaking in public and even conversing with
people. Moreover, the researchers personally observed in
their classes that teacher education students have evident
apprehensions in expressing their ideas and communicating
their thoughts in English during classroom discussions and
interactions. Some of them even find it comforting to just
remain passive throughout the class period than attempting to
contribute ideas about the matters discussed.

Eventually, these communication apprehensions become
detrimental to their academic performance and hinder them
to become effective users and communicators of the English
language, which may ultimately affect the quality of training
and preparation they have.

In this context, this study identified and described the
levels of oral communication apprehensions in English of the
teacher education students along four communication
situations and correlated them to their academic performance.

Il. OBJECTIVES OF THE STUDY

This study was designed to determine, analyze, and
correlate the level of oral communication apprehensions in
English of the teacher education students and their academic
performance. It is hoped that through this study, the teacher
education students would be informed of their level of
communication apprehensions in English so they can do
necessary adjustments and explore possible ways to reduce
their level of apprehensions, which can eventually improve
their academic performance and at the same time maximize
their teacher-training experiences.

I1l. SIGNIFICANCE OF THE STUDY

Training and preparing teacher education students to
become effective communicators in the classroom are helpful
means of molding them to fit the role of a 21% century
educator. However, they are faced with oral communication
apprehensions and anxieties, as well as challenges in using
the English language, which must be identified and addressed
in order to improve academic performance as well as to take
full advantage of communication experiences.

Foremost, this study is beneficial to the teacher education
students. When they are able to assess themselves and
identify their level of oral communication apprehensions,
they are able to reflect and look for remedies and
interventions to solve such critical concerns, as well as to
seek guidance from their mentors. With this, they could
improve their oral communication in English in their
respective classrooms and in their engagement to different
communication situations. Eventually, they could enhance
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their academic performance as well as contribute to the
formation of an interactive classroom setup where effective
language use and communication abound.

Also, curriculum developers could be given insights to
enrich existing teacher education curriculum subjects that
focus on students as active communicators and not just as
passive learners who are receivers of information. Also, they
may find it essential to integrate English oral communication
skills related to actual classroom situations to the subjects
taught. In this effect, this could give the teacher education
students a gradual exposure to their roles as effective
communicators and eventually improve their performance in
the classroom.

In addition, this study could provide college teachers,
especially the English educators, some ideas on how to make
their subjects promote oral communication and use of
English to their students. In doing so, they could provide
avenues for students to be progressively exposed on
communicating their ideas, as well as in improving their
fluency in English.

Likewise, teacher-training institutions could be afforded
better insights on the continuous improvement of their
flagship education programs, especially along being
responsive to the demands of shifting educational landscapes,
particularly on English language usage and effective
communication of their teacher education students. If these
institutions are sensitive to the communication apprehension
concerns of the students, they could likely initiate steps to
proactively address such.

Finally, this study could also inspire other research
enthusiasts for further studies on skills of teacher education
students focused on other subject areas.

IV. THEORETICAL AND CONCEPTUAL FRAMEWORK

Primarily, this study is anchored on the Communication
Apprehension Theory of James McCroskey [8]. The theory
states that CA is apparent when an individual has a certain
level of fear or anxiety connected with either real or expected
communication with another person or persons.

Second, this study is also anchored on the Social Learning
Theory of Lev Vygotsky [9] which points out that individuals
learn as they interact and communicate with other people.
Vygotsky examined the influence of social environments to
the learning process.

Third, this study is pinned on the Experiential Learning
Theory based on the early works of theorists Piaget, Lewin
and Dewey but was popularized by David Kolb. According to
[10], this type of learning can be defined as the process
whereby knowledge is created through the transformation of
experience. Experiential Learning Theory emphasizes how
experiences influence the learning process.

Based on the theories, the study has come up with its
conceptual framework as illustrated in Fig. 1. The figure
relates academic performance to the oral communication
apprehensions in English that teacher education students
experience as they engage in classroom situations and in
social dealings with students, teachers and other members of
the school community. These apprehensions could possibly
impose concerns not only to the teacher education students’
communication skills but also to their academic performance.
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Fig. 1. Research paradigm.

V. METHODOLOGY

This study used the descriptive-correlational research
design. This research design involves collecting information
through data review and surveys and describing the way

things are with respect to variables or conditions in a situation.

In this study, the teacher education students’ level of oral
communication apprehensions in English in the four
communication situations and their level of academic
performance were identified, analyzed and correlated.

The respondents involved in the study were 128 third year
Bachelor of Elementary Education (BEEd) teacher education
students of the Mariano Marcos State University College of
Teacher Education (MMSU-CTE) located in Laoag City,
Philippines. They specialize in General Content and were
officially enrolled for the first semester of school year
2014-2015, and were selected through random sampling.

To gather needed data for the study, a survey questionnaire
called the Personal Report of Communication Apprehension
(PRCA-24) by James McCroskey was used. The PRCA-24 is
an instrument designed by McCroskey to help individuals
assess their personal level of communication apprehension
[11]. It is the most widely used instrument in college classes
to assess student communication apprehensions. The
instrument is designed to measure overall anxiety as well as
anxiety in four different communication situations: small
groups; meetings (or classes); dyadic situations; and public
speaking.

The PRCA-24 was selected because of its wide use and its
effective reliability and validity values [12], [13]. The
PRCA-24 is internally consistent. Alpha reliability estimates
for all 24 items range from 0.93 to 0.95 [14]. The instrument
also demonstrates considerable stability across time;
test-retest reliability coefficients greater than .80 have been
reported [15].

The Personal Report of CA-24 (24 items) is structured in
four groups of statements each: Statements 1 to 6 are related
to oral communication in groups; Statements 7 to 12 are
related to oral communication in meetings (or classes);
Statements 13 to 18 are related to oral communication in
dyads (couples); and Statements 19 to 24 are related to oral
communication in public speaking [11].

Meanwhile, the level of English oral communication
apprehensions of the teacher education students was based on
the PRCA-24 results. The five responses were given
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numerical equivalents as: Strongly Agree (1); Agree (2);
Undecided (3); Disagree (4); and Strongly Disagree (5).
Afterwards, the scoring scheme [11] shown below was
utilized to get the sub-scores and overall scores of the
respondents.

Context Scoring

18 + (scores for items 2, 4, & 6) - (scores for items 1,3, &
Small Group 5)

18 + (scores for items 8, 9, & 12) - (scores for items 7, 10,
Classes & 11)
Dyadic 18 + (scores for items 14, 16, & 17) - (scores for items 13,
Groups 15, & 18)
Public 18 + (scores for items 19, 21, & 23) - (scores for items 20,
Speaking 22, &24)

Overall Score Add all the four sub-scores

After the sub-scores and overall scores were identified,
they were interpreted. Score should range between 24 and
120. The general descriptions to people in each level of
communication apprehensions [16] were used. They are as
follow:

Level
High

Interpretation
They experience more communication apprehensions than
most people. They likely become low talkers and actively
avoid communication situations. They experience fear in
many communication situations.
The communication apprehensions they feel is similar to
most people. Some situations cause them to be fearful or
anxious, while in others they are comfortable.
People who experience the least communication
apprehensions. They are likely to be high talkers and
actively seek out opportunities to communicate with
people. Very few, if any, communication situations cause
them to be fearful.

Average

Low

In relation to the four communication situations, below is
the norm chart for the PRCA-24 which is based on over
40,000 college students; data from over 3,000 non-student
adults in a national sample provided virtually identical norms,
within 0.20 for all scores.

Mean SD High Low
Total Score 655 1563 >80 <51
Group Discussions  15.4 48 >20 <11
Meetings (Classes)  16.4 42 >20 <13
Dyads 14.2 39 >18 <11
Public Speaking 19.3 51 >24 <14

Meanwhile, data needed for the academic performance
grades of the respondents were secured from the college
registrar. The general weighted average (GWA) of each
respondent for subjects using English as a medium of
instruction was taken. Such subjects were undertaken by the
respondents during the first semester of SY 2014-2015.

The data gathered were tabulated, interpreted and analyzed
using statistical tools. For the level of academic performance
of the students, the following GWA ranges and descriptions
were used:

GWA Range Description
1.00-1.24 Excellent

1.25-1.49 Highly Outstanding
1.50-1.74 Outstanding
1.75-1.99 Very Good
2.00-2.24 Good

2.25-2.49 Very Satisfactory
2.50-2.74 Satisfactory
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For the analysis of the academic performance of the
respondents, frequency counts, percentage and mean were
used. Meanwhile, for the correlation and tests of difference of
the level of academic performance and levels of English oral
communications of the teacher education students, the
one-way ANOVA and t-test were employed. In all tests of
significance, the level of significance was set at the .05
probability level.

VI.

This section presents the results and findings of the study.
It presents tables showing the levels of oral communication
apprehensions in English of the teacher education students in
different communications, the level of academic performance
of the teacher education students, and the significant
difference in the academic performance of the teacher
education students when they are grouped according to level
of oral communication apprehensions in English.

RESULTS AND DISCUSSIONS

A. Levels of Oral Communication Apprehensions in
English of the Teacher Education Students

Oral communication apprehensions can be observed
among people although they vary on the extent or level in
which the apprehensions manifest. Experiencing forms of
anxiety in oral communication is a normal part of the
communication process. Interestingly, many people assume
that such apprehension is unique to them. However, it is a
widely-shared experience among people at varying levels.
Along this area of concern, Table | shows the result.

TABLE I. LEVELS OF ORAL COMMUNICATION APPREHENSIONS (CA) OF THE

STUDENTS
Communication Situations  Frequency (f)  Percentage (%)
Small Group Discussions
High 3 2.34
Average 109 85.16
Low 16 12.50
Total 128 100.00
Classes
High 38 29.69
Average 77 60.16
Low 13 10.16
Total 128 100.00
Dyads
High 40 31.25
Average 79 61.72
Low 9 7.03
Total 128 100.00
Public Speaking
High 16 12.50
Average 107 83.59
Low 5 3.91
Total 128 100.00
Overall Oral CA
High 20 15.62
Average 101 78.91
Low 7 5.47
Total 128 100.00

It can be deduced from the results that in the small group
discussion situation, 109 (85.16%) of the teacher education
students experience an average level of apprehension. This
means that their communication apprehension in this context
is similar to what most people experience. Some group
discussions cause them to be anxious while other group
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discussions make them feel comfortable. Generally, these
students like participating in group discussions. However,
most of them experience nervousness and feel tense as they
engage in this kind of communication situation.

Meanwhile, 16 (12.50%) students experience a low level of
apprehension while they participate in group discussions.
They are the ones who are likely to be active in talking and
communicating. These students like to participate or get
involved in group discussions. Likewise, they generally feel
calm and relaxed in joining this kind of communication
situation.

The results imply that for the group discussion context,
majority of the teacher education students, particularly those
within the low and average levels, are likely to have been
exposed to group discussions inside and outside of the
classroom. Their teachers are able to employ the group
discussion strategies to motivate them to share their ideas
among themselves. Moreover, their group discussions could
be involving their peers who are within their age level which
fosters ease of idea sharing rather than inducing anxiety.
Likewise, anxiety induced by group discussions may also be
based on the type of grouping used. For example, for
task-groups, which are generally used in the academic setting,
they can cause more anxiety over a social group which is
mainly for pleasure or enjoyment.

Moreover, only three (2.34%) of the teacher education
students have high level of apprehension while engaged in
small group discussions. This means that they become low
talkers and would actively avoid communicating. These
students dislike getting involved in group discussions. They
are tensed and uncomfortable engaging in this kind of
communication situation. This implies that these students are
not yet fully comfortable expressing their thoughts in group
discussions which may be attributed to lack of proficiency of
English, lack of motivation and confidence or just typical
shyness.

Such result can be linked to research findings [17] that the
main cause of students’ lack of confidence is their low ability
and proficiency in English. These are the students who need
constant motivation for them to overcome their anxiety.

It can be gleaned from the same table that during classes,
77 (60.16%) of the teacher education students experience
average level of oral communication apprehension in English.
This means that some class discussions cause them fear,
while others give them ease. These students are usually
comfortable participating in class interactions. However, they
sometimes feel uncomfortable expressing their opinions in
class due to a certain degree of nervousness. This implies that
the teacher education students still experience considerable
apprehensions when they participate in class discussions
which could serve as a hindrance toward expressing their
ideas and insights during class interactions.

It can also be noted that 38 (29.69%) of the students have
high level of apprehension that they avoid participating in
class discussions, thus, becoming low talkers. These students
are generally nervous when they have to participate in class.
Likewise, they feel afraid to express their opinions in class
and they feel uncomfortable communicating in class and are
not relaxed when answering questions in class. Apparently,
the formal structure of the classroom, combined with the
pressure of having to display knowledge orally, may cause
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much anxiety. This could mean a serious threat that impedes
the flow of discussion in class. These students are gripped by
shyness and inadequate proficiency in English so they are not
confident to express their ideas. Likewise, they are likely
fearful to commit mistakes and be criticized by classmates.
Indeed, these students are likely to avoid communication,
thus, they have very few, if any, opportunities to share
insights, clarify ideas, and express feelings. Moreover, their
teachers are not able to give them feedback and appropriate
guidance if they are reluctant to talk during the discussions.
Being highly apprehensive in classes could also have a
seemingly negative impact to academic performance and
hinders them from becoming effective classroom
communicators.

In connection, [18] cited that shyness could be a source of
problem in students’ learning activities in the classroom
especially in the class of speaking. Likewise, [19] stated that
students commonly stop from participating in speaking
activities in class due to their fear of being criticized and
laughed at by other students.

Meanwhile, only 13 (10.16%) of the teacher education
students have low level of apprehension, which indicates that
they aggressively seek opportunities to participate in class
discussions. These students are not frightened to participate
in class discussions. They feel calm and relaxed in expressing
their opinions and in answering questions. Class discussions
make them comfortable; thus, they express their ideas
interactively. The students who have low apprehensions are
likely to express their ideas to maximize their classroom
interactions as effective communicators in classrooms.

As regards dyadic situations, 79 (61.72%) of the teacher
education  students experience average level of
communication apprehension in English. This only means
that these students still manifest apprehensions in some
dyadic situations they participate into just like most of other
people would likely do. Ordinarily, these students are calm
and relaxed in conversations. However, there are instances
when they are apprehensive to express their thoughts and
ideas. This implies that the students experience anxiety when
communicating face to face with somebody interpersonally.
Within the academic setting, these teacher education students
may engage in dyads when communicating with their
classmates, teachers, school administrators, parents, and
visitors, among others. But with the tinge of apprehension
they experience, such interpersonal exchange of ideas can be
marred by ambiguity. Also, if a these students are pressured
of trying to make a good impression to the other person, such
may also add to the anxiety they experience.

Further, 40 (31.25%) students experience high level of
apprehension in English when they communicate in dyads.
This means that these students actively avoid communicating
and remain low talkers. These are the students who feel very
tense and nervous in conversations. They are the ones afraid
to speak up and share ideas and thoughts interpersonally.
This could pose a threat to the effective flow of idea
exchanges. For instance, when facing a teacher one-on-one,
these students experience anxiety because of uncertainty
about how to react to the teacher or about how the teacher
might respond. Also, the fear of committing mistakes and
sending negative impressions to the other person could lead
to the fear to communicate interpersonally, especially if the
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other person is perceived to be at a higher level proficiency of
the language used.

The result can be linked to what [20] found out in his study
that one of the primary reasons of fear of mistake is that
students are afraid of looking foolish in front of other people
and they are concerned about how others see them. In
addition, [21] claims that students find it very intimidating to
speak English in front of friends and a teacher. Moreover, not
talking or actively avoiding communicating in dyads could
possibly send negative thoughts of incompetence or rudeness
to the other person.

Further, only nine (7.03%) of the students have low level of
apprehension in dyadic situations. This means that they are
likely to be high talkers, who actively want to interpersonally
communicate with someone. These students have no fear in
speaking up in conversations and they are ordinarily very
calm and relaxed in conversations.

When it comes to public speaking situation, 107 (83.59%)
of the teacher education students experience an average level
of communication apprehension in English. These students
feel anxiety in some public speaking situations. In some
situations, these students feel relaxed while giving a speech.
However, some public speaking situations cause certain of
their body parts to be tense and rigid that leads them to
confusion of thoughts. This only implies that these students
are not yet generally exposed to engaging themselves in
public speaking. Also, their teachers may not yet fully utilize
public speaking as a strategy to maximize their teacher
training and preparation. Likewise, the students are likely to
find themselves in a conspicuous position in front of others,
who will criticize them in what they have to say. Truly, their
anxiety may be attributed to the nature of public speaking
they get involved to. When they are given immediate notice
to speak in public, they feel greater anxiety than when they
have ample time to prepare for it.

Meanwhile, 16 (12.50%) of the teacher education students
experience high level of communication apprehension when
they speak in public using English. This means that they
likely avoid this kind of communication situation as much as
possible. These students are not relaxed while giving a
speech. Usually, certain parts of their body feel very tense
and rigid and their thoughts become confused and jumbled
that could cause them to forget facts they already know. For
these students, this could simply undermine their teacher
training to become effective communicators in class because
of fear to speak in public which can be linked to shyness, fear
of a large audience, low proficiency and confidence.

Significantly, [22] claims that speaking in front of people
is one of the more common phobias that students encounter;
the feeling of shyness makes their mind go blank or that they
forget what to say. Moreover, [23] asserts that students who
lack confidence about themselves and their English
proficiency necessarily suffer from communication
apprehension. Consequently, with the help of their teachers,
these students need to gradually overcome their
apprehensions in order to face and communicate with the
public with confidence.

It can also be noted that only five (3.91%) students have
low level of apprehension in this communication situation.
These students have no concerns in public speaking. They
show ease and confidence and are likely to be high talkers in
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communicating. These students face the prospect of giving a
speech with confidence and feel relaxed and fearless in
giving a speech.

Overall, 101 (78.91%) of the teacher education students
have average level of oral communication apprehension,
followed by 20 (15.62%) who have high level of
apprehension, while only seven (5.47%) experience low level
of communication apprehension in English.

Interestingly, only seven of them are high talkers and are
likely to seek opportunities to communicate with others,
while the rest have average level which makes them
apprehensive in some situations and high level which makes
them actively avoid engaging in communication situations.

Apparently, the said finding is similar to the findings of the
studies  previously conducted that communication
apprehension is present among students but only at a
moderate or average level [24]-[26].

With the nature of the teaching profession, teachers need to
be actively involved in communication along different
situations. Similarly, [27] stressed that a good teacher is a
great communicator, while [28] underscored that teachers
must be proficient communicators in  different
communication situations. The results imply that the teacher
education students still have to improve their oral
communication skills to reduce their apprehensions at a low
level, especially when they go for practice teaching at the
laboratory and field schools, which offer them various
communication situations.

B. Academic Performance of the Teacher Education
Students

Another concern of the study is to determine the academic
performance of the teacher education students. Academic
performance is the measure of how the students perform in
their coursework, which encompasses varied learning
activities that require different learning styles. In this regard,
almost all of the students’ academic activities require them to
use their oral communication skills in English. The following
Table Il presents the result along this area of concern.

TABLE IlI: DISTRIBUTION OF THE STUDENTS ACCORDING TO THEIR
ACADEMIC PERFORMANCE

of satisfactory. None of the students obtained a GWA on the
1.00-1.24 range or those who are excellent in their academic
performance. Meanwhile, the mean GWA of the students is
1.89, with standard deviation of .21, which is described as
very good. The result indicates that majority of the students
are within the average range of GWA.

C. Differences in the Academic Performance of the
Students When They are Grouped according to their Level
of Oral Communication Apprehensions

The study also compared the academic performance of the
teacher education students in the various levels of oral
communication apprehensions in English. The one-way
Analysis-of-Variance (ANOVA) was performed.

The following Table 111 shows the result of the t-test of
difference between the academic performance of the students
when they are grouped according to their level of oral
communication apprehensions in English in the different
communication situations.

TABLE Ill: RESULT OF THE T-TEST OF DIFFERENCE BETWEEN THE
ACADEMIC PERFORMANCE OF THE STUDENTS WHEN THEY ARE GROUPED
ACCORDING TO THEIR LEVEL OF ORAL COMMUNICATION APPREHENSIONS

IN DIFFERENT COMMUNICATION SITUATIONS

Communication Lg/f;IOf n Mean F-value Prob
Situations CA

Small Groups High 3 1.92*
Average 109 1.91° 2.22 113

Low 16 1.79°

Classes High 38 1.93°
Average 77 1.90° 3.14* .045

Low 13 1.76°

Dyads High 40 1.99°
Average 79 1.87° 10.07** .000

Low 9 1.68*

Public Speaking High 16 1.94°
Average 107 1.89* 530 .590

Low 5 1.86°

Overall Score High 20 2.02°
Average 101 1.88° 10.60** .000

Low 7 1.62°

Academic Description Frequency (f) (%)
Performance

1.00-1.24 Excellent 0 0.00
1.25-1.49 Highly Outstanding 4 3.13
1.50-1.74 Outstanding 25 19.53
1.75-1.99 Very Good 63 49.22
2.00-2.24 Good 29 22.66
2.25-2.49 Very Satisfactory 6 4.69
2.50-2.74 Satisfactory 1 0.78
Total 128 100.00

Mean=1.89 (Very Good) SD=0.21

Evidently, 63 (49.22%) obtained a GWA range of
1.75-1.99, which has a descriptive rating of very good,
followed by 29 (22.66%) with a GWA range of 2.00-2.24,
which is described as good, and 25 (19.53%) within the
1.50-1.74 range, which is outstanding. Meanwhile, only four
(3.13%) are within the GWA range of 1.25-1.49 with a
descriptive rating of highly outstanding.

On the other hand, six students (4.69%) fall under the
2.25-2.49 range, which is described as very satisfactory, and
one (0.78%) for the 2.50-2.74 range with a descriptive rating
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**P<.01 Note: Means with the same letter superscripts are not
significantly different.
* P<.05

It can be deduced from the results that for the small group
situation, students with high CA have a mean grade of 1.92,
students with average CA obtained a mean grade of 1.91 and
those with low CA have a mean grade of 1.79. Their mean
grades are not significantly different as indicated by the
F-value of 2.22 with a probability of .113, which is greater
than the .05 level of significance. This implies that the
students do not vary in their academic performance whether
they have high, average or low oral communication
apprehension in English for small group situations.

As regards classes, the results reveal that the mean grades
of the teacher education students are 1.93 for high CA, 1.90
for average CA and 1.76 for low CA with an F-value of 3.137
at the .045 probability, which is lesser than .05 level of
significance. The grade average of the students with low CA
is significantly different from the other two levels. This
implies that the students with low CA for classes are likely to
perform better academically. This supports the findings of
[16] that students with low CA tend to perform better than
those with high CA.



International Journal of Languages, Literature and Linguistics, Vol. 2, No. 2, June 2016

In terms of dyads, it can be gleaned from the table that the
mean grade for students with high CA is 1.99. Meanwhile,
those with average CA have a mean grade of 1.87, while
those with low CA obtained a mean grade of 1.68. The results
indicate that the grade average of low apprehensive students
in dyads has a significant difference from the grade average
of the students who have high and average CA levels as
indicated by an F-value of 10.07with a probability of .000,
which is less than the .01 level of significance. The results
imply that students with low CA perform better academically
than their counterparts in the other levels in terms of dyadic
situations. This is in congruence to the findings of [29] that
students with low CA outperform those with high
apprehensions who have poor communication skills.

Considering the public speaking situation, table shows that
the mean grade of the students are 1.94 for high CA, 1.89 for
average CA, and 1.86 for low CA. The results show that the
mean grades are not significantly different as indicated by the
F-value of .530 at .590 probability which is greater than .05
level of significance.

Meanwhile, for the overall CA, the results show that the
mean grade of the students with high CA is 2.02, while those
with average CA is 1.88, and those with low CA is 1.62. The
results indicate that the grade average of low apprehensive
students is significantly different from the grade average of
the students with high and average CA levels as indicated by
the F-value of 10.60 at .000 probability, which is less than
the .01 level of significance. This implies that students with
low CA have higher academic performance as compared to
the students with high and average CA levels.

The results corroborate with the finding of [30] that the
Grade Point Average (GPA) of students with high CA is
significantly lower than those students with low CA. Such
results are also in congruence with the finding of [29] that
students with apprehensions and poor communication skills
are often expected to have lower grade point averages.

The results further imply the need to expose the teacher
education students to more oral communication activities in
order for them to reduce their high and average
apprehensions. As teacher education students, they are
expected to have low oral communication apprehensions due
to their expected roles as classroom communicators and
facilitators of learning. Moreover, the results show that those
with low CA generally outperform those with average and
high CA. This implies that if students want to excel
academically, they must address their oral communication
apprehensions in English. Apparently, the students could not
do this alone. The teachers should likewise integrate oral
communication activities that help them overcome their oral
communication apprehensions. Moreover, the teachers need
to provide the students more avenues to express themselves
not only during discussions, but also in other communication
situations.

VII. CONCLUSIONS

In the light of the findings, it can be concluded that the
teacher education students have an average level of oral
communication apprehensions in English in all the
communication situations and in their overall oral CA.
Likewise, the majority of the students are within the average
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range of GWA in terms of their academic performance.
Moreover, the students with low CA in classes, dyads and
overall CA have significantly higher grade averages than
those with average and high levels of CA.

VIIl. RECOMMENDATIONS

From the conclusions drawn, it is recommended that
although majority of the teacher education students have
average oral communication apprehensions in English, they
need to be provided with more oral communication activities
to reduce their oral communication apprehensions. With this,
they are able to express and explain their insights and to
maximize the learning experiences they gain in participating
to the different communication situations. As future teachers,
they will face various communication situations. Hence,
having a low CA would enable them to become better and
effective communicators.

To provide opportunities for the students to reduce their
oral CA level in English and to improve their academic
performance, the teacher educators are encouraged to focus
not just on listening activities as this would not be enough to
help students overcome their apprehensions. Hence, it is
recommended that the teachers have to use variety of
activities, especially speaking and reading. Likewise, the
teachers should make sure that their classes offer interactive
discussions and that the classroom atmosphere is motivating
in order to encourage their students to communicate and
share their ideas freely. They should challenge their students
to become better communicators by letting them explain
ideas and participate in interactive exchanges of thoughts.

To gain insightful ideas on the oral communication
apprehension concerns of their students, teacher-education
institutions (TEIs) should occasionally get feedback from
students and teachers in order to proactively offer appropriate
interventions. By doing so, the TEIs could maximize the
teacher-training experiences they provide to the students, as
well as continuously refine their flagship education
programs.

To make the curriculum more responsive to the need of
developing effective oral communication skills in English of
the teacher education students, curriculum developers should
integrate more oral communication activities and exposure to
English to enrich the teacher-training experiences of the
students, which could help them overcome their
apprehensions and  eventually become  effective
communicators in their respective classrooms.

It is suggested that more studies be conducted to explore
the premise of oral communication apprehensions in English
to other groups of individuals, whose nature of work involves

being active communicators along the different
communication situations.
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